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Focus Question:
Why is the box special? 

Book Summary
Text Type: Fiction/Fantasy

If you could go anywhere in the world, where would you go? The character in The Box goes 
to lots of exciting places without ever leaving the backyard…that’s the power of imagination! 
Detailed illustrations and a repetitive text structure support early emergent readers. This book 
can also be used to teach students how to visualize as well as to identify setting to better 
understand the story.

Guiding the Reading
Before Reading
Build Background
•	 Ask students to close their eyes and imagine going 

anywhere in the world. Ask them to visualize what 
that place looks like, smells like, and sounds like. 
When students open their eyes, ask them to draw  
a picture of their visualization. Invite volunteers  
to share their visualization with the class.

•	 Ask students if the place they drew is somewhere 
they could go today by themselves. Explain to 
students that they are going to read a story about 
a child using imagination to go to different places 
without ever leaving the backyard!

Introduce the Book
•	 Give students their copy of The Box. Guide them 

to the front and back covers, and read the title. 
Have students discuss what they see on the covers. 
Encourage them to offer ideas as to what type of 
book it is (genre, text type, and so on) and what  
it might be about.

•	 Show students the title page. Discuss the 
information on the page (title of book,  
author’s name, illustrator’s name).

Introduce the Reading Strategy: Visualize
Explain to students that engaged readers visualize, or 
create pictures in their mind, as they read. Explain that 
readers make visual images using information from the 
text and what they already know about the subject. 
Point out that the pictures in a book can also provide 
information to add to visualizations. Have students 
close their eyes as you read pages 3 and 4 aloud. 
Ask students to draw a representation of what they 
visualized. Invite volunteers to share their visualization 
with the rest of the class, and discuss how their pictures 
compare to the pictures in the book.

Introduce the Comprehension Skill:  
Story elements: Identify setting
•	 Explain to students that a story is made up of many 

parts called story elements. Point out that one 
important story element is setting. Explain that the 
setting tells where and when the story takes place.

Lesson Essentials
Instructional Focus

	 Visualize to understand text
	 Identify setting
	 Understand the importance of illustrations 

to enhance the text
	 Discriminate rhyming words
	 Identify and produce rhyming words
	 Recognize and use pronoun I
	 Identify and use high-frequency words  

go, my

Materials
	 Book: The Box (copy for each student)
	 Story elements; rhyme; high-frequency 

words go, my worksheets
	 Discussion cards
	 Book quiz
	 Retelling rubric

Vocabulary

Boldface vocabulary words also appear 
in a pre-made lesson for this title on 
VocabularyA–Z.com. (*) word appears  
in the lesson but not the book.

•	 High-frequency words: go, I, my

•	 Words to Know
Story critical: anywhere (adv.),  
backyard (n.), climb (v.), mountains (n.), 
ocean (n.), special (adj.)

•	 Academic vocabulary: identify (v.)*,  
setting (n.)*, through (prep.)
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•	 Write the word Setting across the board; underneath, 
write the words Where and When, and underline 
each. Review with students a book the class recently 
read, and discuss the setting of the book. Record 
their answers on the board underneath  
the appropriate word along with a drawing.

Vocabulary
Have students turn to the “Words to Know” box 
on the copyright page. Point out that these words 
can be found in the story and that understanding 
the meaning of each word will help them better 
understand what they read. Read the words aloud to 
students and as a group, discuss the meaning of each 
word. On the basis of the definitions discussed, have 
students work in groups to illustrate each vocabulary 
word on a poster. Have students share their posters 
with the class.

Set the Purpose
•	 Have students read to find out more about what 

makes the box special. Write the Focus Question on 
the board. Invite students to look for evidence in 
the book to support their answer.

•	 Have students make a small question mark in their 
book beside any word they do not understand or 
cannot pronounce. These can be addressed in a 
future discussion.

During Reading
Text-Dependent Questions
As students read the book, monitor their understanding 
with the following questions. Encourage students to 
support their answers by citing evidence from the book.
•	 Where is the child? (level 1) page 3
•	 Why might the child need to wear goggles while 

zooming down the street? (level 3) page 4
•	 How do the animals feel about seeing the child  

in the box? (level 2) pages 7–8
•	 What might the child see when high in the sky? 

(level 3) page 9
•	 Why is the child winking? (level 3) page 10

Text Features: Illustrations
Explain that illustrations, or drawn pictures, give 
readers more details about a story. Have students 
look at the illustration on page 5. Ask students: How 
does this illustration give you details about the story 
that aren’t given in the words? How do the other 
characters feel about the girl going through the park? 
Have students review other illustrations in the book 
and discuss in groups how these illustrations provide 
important details about the story. Invite volunteers  
to share their ideas with the class.

Skill Review
•	 Model for students how you create visual images 

as you read, and direct them to stop at several 
points during the reading to draw a representation 
of what they visualize. Invite volunteers to share 
their picture with the rest of the class. Discuss with 
students how their pictures compare with the 
pictures in the book.

•	 Refer students back to the word Setting on the board. 
Model how to identify the setting in the book. 
Think-aloud: While I am reading a story, I pause  
to think about the setting of the story. This is  
a story about a child using imagination to go to 
lots of different places, such as down the street, 
through the park, across the ocean, and more! 
However, all of these events are happening in  
the child’s imagination, so the setting of the story 
doesn’t change. The setting is where and when  
the story takes place, and this story takes place in 
the backyard in the middle of the day. Therefore,  
I will write in the backyard underneath Where and 
daytime underneath When on the board.

•	 Model how to complete the story elements 
worksheet. Have students identify other possible 
settings for a story.

After Reading
Ask students what words, if any, they marked in their 
book. Use this opportunity to model how they can 
read these words using decoding strategies.

Skill Review
Graphic Organizer:  
Story elements: Identify setting
Review the story elements worksheet that students 
completed. Have students share their work in groups. 
Invite volunteers to share with the rest of the class. 
Remind students that identifying the setting is an 
important part of understanding a story.

Comprehension Extension
Discussion cards covering comprehension skills and 
strategies not explicitly taught with the book are 
provided to be used for extension activities.

Response to Focus Question
Have students cite specific evidence from the book 
to answer the Focus Question. (Answers will vary. 
Sample: The box is special because it allows the child 
to use imagination to pretend to go to many different 
places.)

Comprehension Checks
•	 Book quiz	 •	 Retelling rubric

Guiding the Reading (cont.)
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Book Extension Activities
Build Skills
Phonological Awareness: Discriminate rhyme
•	 Say the word box aloud to students, emphasizing 

the -ox word family. Have students repeat the 
sound /ox/ several times aloud.

•	 Say the word fox aloud. Ask students how the 
words box and fox are the same (they both end 
with the -ox word family). Discuss with students 
that words that end with the same word family  
are called rhyming words.

•	 Using the -ox word family, go through the 
alphabet, and have students place each letter 
before the -ox word family to create a word. Ask 
students to discriminate between nonsense words 
and real words. When students hear a real word 
that rhymes with box, ask them to stand up.

•	 Check for understanding: Say the following word 
pairs, and have students stand up when they hear  
a pair of words that rhyme: Gus/bus; sun/sand;  
goat/boat; trees/flees; map/make.

Phonics: Rhyme
•	 Write the word box on the board, and read it  

aloud with students.
•	 Write the words fox, fall, and fuss on the board. 

Ask students to identify which word rhymes with 
box (fox).

•	 Review or explain that words that end with the 
same word family are called rhyming words.

•	 Put students into small groups, and give each 
group a different word family (for example, -ack, 
-us, -oy, and so on). Ask groups to come up with 
three words that end with that word family. Invite 
volunteers from each group to share their answers 
with the class. Ask the class to give a thumbs-up 
signal if the words are part of the same word  
family and they rhyme.

•	 Check for understanding: Write the following word 
on the board: man. Have each student create one 
rhyming word for the word man and share it with 
the class.

•	 Independent practice: Introduce, explain, and have 
students complete the rhyme worksheet. If time 
allows, discuss their answers.

Grammar and Mechanics: Pronoun I
•	 Explain or review that a noun is a word that names 

a person, place, or thing. Explain that a pronoun  
is a word that can be used in place of a noun in  
a sentence, especially if the noun has already been 
named. Point out that one example of a frequently 
used pronoun is I.

•	 Write the following sentence on the board: (Your 
name) likes reading. Model how to replace your 
name with the pronoun I.

•	 Have students turn to page 3 and point to the  
first sentence. Point out that the story is told from 
the child’s point of view, so the character is using 
the pronoun I.

•	 Check for understanding: Have students work  
in groups to reread the remainder of the story  
and circle occurrences of the pronoun I.

Word Work: High-frequency words go, my
•	 Write the words go and my on the board, and read 

them aloud with students. Explain to students that 
they will often see these words in books they read 
and they should memorize them so they can decode 
them right away.

•	 Ask students to spell each word with you, opening 
and closing their arms like an alligator for each letter.

•	 Have students practice spelling go and my in many 
ways, such as in shaving cream spread on their desk 
or in rice on cookie sheets.

•	 Check for understanding: Have students reread the 
story and circle every occurrence of the words  
go and my in the story.

•	 Independent practice: Introduce, explain, and have 
students complete the high-frequency-words-go-
my worksheet. If time allows, discuss their answers.

Connections
•	 See the back of the book for cross-curricular 

extension ideas.
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